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ABSTRACT 



This guide discusses the processes involved in helping 
students with cognitive disabilities such as mental retardation find and keep 
a job. Following an introduction, the guide discusses the types of employment 
available for these youth and young adults in competitive and supported 
employment settings. The following section looks at the roles of people 
involved in the process including parents, transition specialists, 
rehabilitation counselors and development specialists, friends, and 
employers. Specific suggestions for the job search are organized into those 
students concerned with planning for transition and job search methods. 
Suggestions for employers are also offered and include the importance of 
making appropriate accommodations and providing natural support services. A 
resource guide is attached that is organized into the following categories: 
self-determination and self-advocacy; transition planning and employment; 
employer materials; providing supports and accommodations in the 
workplace/supported employment; and videos for employers and students. Also 
included are a list of organizations providing information on transition 
and/or employment and a list of publishers. (DB) 
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Technical Assistance Guide 



A publication of the National Information Center for Children and Youth with Disabilities 

Helping Students 
with Cognitive Disabilities 
Find and Keep a Job 



This Technical Assistance Guide 
is written for those involved in 
helping students with cognitive 
disabilities such as mental retardation 
or autism find and keep a job. This 
includes parents, family members, 
teachers, transition specialists, job 
development specialists, employers, 
and others. This guide talks about the 
processes involved in finding and 
keeping employment; it is not in- 
tended as a guide to the laws and 
policies associated with transition 
planning. The guide comes with an 
audiotape called A Student's Guide to 
fobs. A booklet for students is available 
separately. 



This Technical Assistance Guide will 

help you: 

♦ learn more about employment 
for individuals with mental 
retardation, with autism, or with 
multiple disabilities; 

♦ understand who may be involved 
in helping the young person find 
and keep a job and how they are 
involved; 

♦ develop an awareness of the job 
accommodations helpful to 
people with mental retardation, 
with autism, or with multiple 
disabilities; 



On the audiotape you will hear 
the stories of several young people 
with mental retardation, with autism, 
or with multiple disabilities. You will 
also hear from their parents and their 
employers. They will talk about the 
challenges these young people are 
facing on the job and the successes 
they have had. NICHCY hopes that 
you'll find their stories interesting, 
enlightening, and useful as you 
become more involved in helping 
young adults with cognitive disabili- 
ties look for jobs and succeed in the 
world of work. 



Table of Contents 

Jobs, Jobs, Jobs 2 

Who's Involved? 4 

Suggestions for the Job Search 7 

Suggestions for Employers ... 10 

Making Accommodations 12 

Providing Natural Support. ... 13 

Conclusion 14 

Resources 15 

Organizations 18 

List of Publishers 19 



3 




♦ learn how you can support the young person in his or 
her job search and retention; and 

♦ find helpful resources at the national, state, and local 
levels. 



Jobs, Jobs, Jobs 



"I think parents need to be 
optimistic with regard to what their 
kids can contribute to the business 
environment. There is such a 
demand for good workers that you 
can take a child who has a 
disability, who is willing to work, 
and his willingness to work in the 
long run will outweigh the disability 
to the employer, when you find the 
right employer." 

Robert, 

Rob's father 



Having a job can be exciting, fun, hard work, scary, and 
full of new skills to learn and master. This is as true for 
young people with cognitive disabilities as it is for those 
with other disabilities or no disabilities at all. In the past, 
many people with disabilities didn't have jobs. This was 
especially true for people with mental retardation and those 
with autism. Today, fortunately, the employment prospects 
for such individuals are changing (President's Committee 
on Employment of People with Disabilities, 1997). Young 
people with these disabilities are learning important skills 
in school and on the job. These skills are proving useful to 
employers, and so are the other talents that people with 
disabilities bring to the workplace. 

How do typical young people become employed? Most 
look in the help wanted ads or find out about job openings 
from friends or relatives. They may go to an interview, give 
their resume to the prospective employer, and, if all goes 
well and they have the skills necessary, they get the job. 

Youth with disabilities sometimes follow this path, but 
more often they need help in finding a job. The amount of 
help they need will depend on a number of factors, includ- 
ing: 

♦ the job market at the time; 

♦ what type of job they're interested in, 

♦ how much training the job requires, 



♦ how much training they themselves have, and 

♦ what type of disability they have. 

For youth with cognitive limitations, special employ- 
ment challenges exist, so they are likely to need extensive 
support in finding and keeping a job. 



What kinds of jobs are out there for these young people? 
The section below takes a look at the types of employment 
opportunities available for young men and women with 
significant disabilities such as mental retardation or autism. 
These include: competitive employment, supported employ- 
ment, and segregated employment. 
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Competitive Employment 



Competitive employment means a full-time or part- 
time job with competitive wages and responsibilities. 
Typically, competitive employment means that no long- 
term support is provided to the employee to help him or 
her leam the job or continue to perform the job. This lack 
of ongoing or long-term support is one aspect that distin- 
guishes competitive employment from both supported 
employment and segregated employment (described 
below). 

All sorts of jobs are considered competitive employ- 
ment — waiting on tables, cutting grass, fixing cars, and 
being a teacher, secretary, factory worker, file clerk, or 
computer programmer. The amount of education or train- 
ing a person needs will vary depending on the type of job. 

Supported Employment 

In supported employment, individuals with significant 
disabilities typically work in competitive jobs alongside and 
with individuals who do not have disabilities. One of the 
characteristics of supported employment is that the person 
receives ongoing support services while on the job. This 
support is often provided by a job coach who helps the 
person leam to do the job and understand the rules, con- 
ventions, and expectations of the job site. The support 
continues to be provided as long as the person holds the 
job, although the amount of support may be reduced over 
time as the person becomes able to do the job more inde- 
pendently (Association for Persons in Supported Employ- 
ment, 1996; President's Committee on Employment of 
People with Disabilities, 1993). 

Supported employment offers individuals with signifi- 
cant disabilities — such as the young people featured on the 
audiotape that accompanies this guide — the chance to earn 
wages in jobs where they work alongside their peers who do 
not have disabilities. 

As the Association for Persons in Supported Employ- 
ment (1996) observes, "Supported employment focuses on 
a person's abilities and provides the supports the individual 
needs to be successful on a long-term basis" (p. 1). To 
maximize the chances for success, it's important that the 
job and the work environment be a good match to the 
"known interests, skills, and support needs of the person 
with a disability" (PACER Center, 1998). 



"I could see that [the job coaches] 
pushed Joe more than I did to go 
back and do work once he thought 
he was finished. They would say, 'It 
isn't a good job, you go back and I 
want you to do it again."' 



Rex Olson, 
Joe's boss 
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Segregated Employment 



"Imagine if you were sitting in a 
room, and you had just a couple of 
other people helping you think about 
what you were good at, and you say, 
the sky's the limit . " 



Roz Slovic, 
Project Coordinator 
Learning for a Lifetime; 
Postsecondary Technical Training 
Options for Students with 
Disabilities 

University of Oregon 



In segregated employment, individuals with disabilities 
work in a self-contained unit and are not integrated with 
workers without disabilities. This type of employment is 
generally supported by federal and/or state funds. The type 
of training that workers receive varies from program to 
program, as does the type of work they do. Some typical 
tasks include sewing, packaging, or collating. 

In the past, segregated employment was thought to be 
the only option available for individuals with significant 
cognitive disabilities such as mental retardation or autism. 
Now it is clear that individuals with such disabilities can 
work in community settings when provided with adequate 
support. Nonetheless, segregated employment continues to 
be an option for many workers with cognitive disabilities. 

Who's Involved? 

Any number of individuals can be involved in helping 
the young person find and keep a job. But the most impor- 
tant person to be involved is the young person! 

The young man or woman must be at the center of all 
employment considerations. He or she is the one who is 
going to be doing the job. Many people may give support, 
may supervise or provide training to the young person, and 
may invest their heart and soul in seeing that the young 
person succeeds, but the bottom line is that this is the young 
person's job. 

Given that, it's important to consider what the person 
is interested in. What is he or she good at? What are his or 
her support needs? What type of a work environment does 
the person prefer? These questions need to be answered 
when others are involved in helping the youth find a job 
that's satisfying or, at the very least, is a learning experience 
upon which to build future opportunities. Roz Slovic, who 
is featured on the tape accompanying this guide, suggests a 
powerful process, Person-Centered Planning, for focusing 
upon the student's abilities, preferences, and goals. This 
Technical Assistance Guide also provides a list of selected 
transition planning resources that the transition team — 
students, parents, transition specialists, teachers, and oth- 
ers — can use to help identify the student's job interests and 
preferences (see page 15). 

In addition to the student, who is likely to be involved 
in the student's job search and eventual employment? 
Depending upon the age of the young person and whether 
he or she is still in school, some or all of the following 
individuals may be involved: 

8 
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♦ the parents or guardians; 

♦ a transition specialist at the school; 



''[Looking at weaknesses as 
potential strengths on certain 



♦ a job development specialist or a vocational rehabili- 
tation counselor; 

♦ friends or people from the community who know the 
young person; and eventually 

♦ the employer. 

Parents (or guardians) have long been particularly 
effective participants in their sons and daughters' em- 
ployment. As the Technical Assistance on Transition and 
the Rehabilitation Act (TATRA) Project, states: "Studies 
demonstrate that family members play crucial roles not 
only in career preparation, but in actual job search 
efforts. The kind of support families often provide are: 



jobs] is very difficult, because 
often it's something that's very 
concrete, like reading. [The 
student might say] 'I don't read 
very well, I don't have the math 
skills that I know I should have.' 
If it's 7 can't sit still for more 
than 5 minutes,' my hope is that 
we're applying for a job where 



♦ ideas about the type of work an individual likes and 
is able to do, 

♦ suggestions about where to look for a job, and 

♦ assistance with transportation." (TATRA Project, 1996, 
p. 5) 

Transition specialists may become involved through 
the public school system when the student reaches the 
age where transition planning begins. This specialist 
helps the student by way of a variety of activities, such as: 

♦ working with the student to identify preferences and 
goals; 



the young person isn't going to 
be required to sit still for more 
than 5 minutes. Possibly it's a 
stock job or a courtesy job where 
they can be moving around. 

And the student might say, 

'Well, one of my weaknesses is 
that I can't sit still for 5 min- 
utes, and that's why I feel like I 



♦ setting up opportunities for the student (or a group 
of students) to learn about different careers through 
such activities as watching movies about careers, job 
shadowing, visiting different job environments, and 
hands-on activities that allow the student(s) to try 
out a job or aspects of a job; 



would be quite good at this job, 
because I'm going to be helping 
customers put their groceries in 
the car, I'll have the opportunity 



♦ looking at what skills the student presently has and 
what skills he or she will need in the adult world; 



to move around quite a bit, so 
that's why I'm applying for this 



♦ recommending coursework that the student should 
take throughout the remainder of high school to 
prepare for adult living (recreation, employment, 
postsecondary education, independent living); 

♦ identifying what job supports the student needs; 



position because I can move 
around and I need to do that.'" 

Carolyn Ebeler 
Transition Specialist 
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"When you're talking about a person 
with a disability in a job, you need 
to consider a job match. I meet a 
student, we talk, we think about 
what that student might be inter- 
ested in doing, about the kind of 
things the student likes to do, and 
we begin to develop a plan to make a 
job match." 

Carolyn Ebeler 
Transition Specialist 



♦ helping the student assemble a portfolio of job experi- 
ences, resumes, work recommendations, and the like; 
and 

♦ making connections with the adult service system. 

Rehabilitation counselors and job development specialists 
can be involved in a student's transition planning while the 
student is still in school. The rehabilitation counselor typically 
works for the state's vocational rehabilitation (VR) agency, 
helping people with disabilities prepare for and find em- 
ployment. For students who are eligible for VR, a wide 
variety of services are available, including: evaluation of the 
person's interests, capabilities, and limitations; job training; 
transportation; aids and devices; job placement; and job 
follow-up. 

A job development specialist usually works for a school 
system or an adult service provider agency such as the 
vocational rehabilitation agency. As the job title suggests, 
the chief activity of such a specialist is finding jobs for 
people with disabilities. Supported employment makes 
great use of job development specialists. The job develop- 
ment specialist will usually approach an employer to see 
what positions may be available that match the prospective 
employee's abilities and preferences. The job developer may 
offer the employer specific services, including: 

♦ placing the person on the job; 

♦ training the employee on job tasks and appropriate 
workplace behavior (this is usually done by a job coach, 
who works intensively with the individual); 

♦ talking with supervisor(s) and coworkers about disabil- 
ity awareness; 

♦ providing long-term support to the employee on the 
job; and 

♦ helping to promote interaction between the employee 
and his or her co-workers (PACER Center, 1998). 

The key participant in the employment quest of the 
person with a disability is, of course, the employer. In the 
past, many businesses and organizations have been reluc- 
tant to hire people with disabilities, but in today's market- 
place, a great many employers are now discovering the 
benefits of doing so. Several employers speak revealingly on 
the audiotape as to the rewards of working with young 
people with disabilities, but none more plainly than Sandy 
Wilson, the manager at Blockbuster, who says, "Every time I 
come into work.. .when we have a lot of returns, I keep 
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saying, please let Rob work, please let Rob work...." Rob's 
employment is an excellent example of the success that can 
occur when the demands of the job and the work environ- 
ment are well matched to the student's strengths and skills. 

Suggestions for the Job Search 

So how do young people with cognitive disabilities such 
as mental retardation or autism find a job that matches their 
interests and skills? This section looks briefly at strategies for 
the "job search," including ways that parents and others can 
support the youth in this very important step in the employ- 
ment process. 

Planning for Transition 

When students leave high school, they move into the 
adult world. For students with disabilities, planning for this 
transition from school to adult life is a formal process, part 
of their Individualized Education Program (IEP). The 
Individuals with Disabilities Education Act (IDEA) requires 
it. (For more information on what the law requires, contact 
NICHCY and ask for Transition Services in the IEP. For more 
information on how to assemble a team that utilizes as 
many community resources as possible and that fosters 
collaboration among agencies, ask for Transition Planning: A 
Team Effort.) 

The requirements of IDEA mean that students, parents, 
and other involved individuals have the opportunity to plan 
ahead and prepare. Here are some activities that will help 
students get ready for the world of work that comes during 
and after high school. Please note that, while we focus here 
upon preparing for and pursuing employment, there are 
other, very important areas in transition planning upon 
which the student may need to focus as well, such as: 
determining residential options, identifying educational 
opportunities, and establishing connections within the 
community. 

Early in high school or even in middle school. With the 
support and involvement of the student's family and transi- 
tion team, each student should: 

□ leam more about the wide variety of careers that exist; 

□ meet with a school counselor to talk about interests and 

capabilities; 

□ take part in vocational assessment activities; 

□ identify training needs and options; 



"Do real stuff in real environ- 
ments. It's the one thing that we 
know that works . " 



Cary Griffin 
Director of Training 
Rural Institute 
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"We have people go out and walk 
around in a four-square block area 
and write down everything people 
could possibly do... and we came up 
with these little 'city' things, paint- 
ing the curbs, painting the fire 
hydrant... and then we went to public 
works and created a job that after- 
noon for a guy. " 



Cary Griffin 
Director of Training 
Rural Institute 



□ pick a few careers of interest; and 

□ find out more about those careers. 

While in high school. High school is an important time 
in terms of preparing the student for the future. With the 
support and involvement of the family and transition team, 
each student should: 

□ make sure that the IEP includes transition plans; 

□ identify and take high school classes, including voca- 
tional programs, that relate to the careers of interest; 

□ become involved in early work experiences and those 
emphasizing work-based learning, such as observing 
people working in a particular job (called job shadow- 
ing), volunteering, trying out a job for several hours or 
days, having an internship, and having a summer job; 

□ learn more about school-to-work programs in the 
community, which offer opportunities for training and 
employment through youth apprenticeships, coopera- 
tive education, tech-prep, mentorships, independent 
study, and internships; 

□ identify transportation options (i.e., how the young 
person will get to and from the job) and whether he or 
she will need travel training in order to use public 
transportation safely and independently; 

□ re-assess interests and capabilities, based on real-world 
experiences, and re-defme goals as necessary; 

□ identify gaps in knowledge or skills that need to be 
addressed; 

□ learn the basics of the interview process and practice 
being interviewed; 

□ leam to speak about their disability and to describe 
accommodations that are necessary or helpful; and 

□ contact the vocational rehabilitation (VR) agency and/or 
the Social Security Administration at age 18 or in the 
last year of school to determine eligibility for services or 
benefits. 

If the student is eligible for VR services, then he or she 
will work with the VR counselor to develop what is known 
as an Individual Plan for Employment, or IPE (formerly 
known as the Individual Written Rehabilitation Plan, or 
IWRP). 
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Casting the Job Net Wide 



"Jobs, jobs, jobs." Where is the right one for the 
young person with a cognitive disability such as mental 
retardation or autism? Where is that elusive job matching 
his or her talents, skills, and interests? 

This is a question that young people must answer for 
themselves. Each young person has to look, experiment, 
and have many job experiences. The parents, family, 
transition specialist, job specialist, and others provide 
support and encouragement, hard work and worry, and 
oftentimes the creative energy needed to connect the 
youth with the world of work. Sometimes the young 
person finds a job early on, through his or her early work 
experiences or personal network of friends and relatives. 
Other times the net has to be cast wide, or cast again and 
again, until the job, the employer, and the young person 
fit one another. 

Here are some suggestions for casting the job net, in 
no particular order of priority. Many are drawn from the 
Job Accommodation Network's (n.d.) Employment Tips. 
Any one of these suggestions may work. All of them are 
worth trying. Families, transition specialists, and others 
involved in helping the student need to: 

□ Talk to everybody! Neighbors, relatives, co-workers, 
teachers, clergy, and local businesses all have informa- 
tion on jobs. When you go into a store, look around 
at what employees are doing there and think about 
how the young person might fit in or contribute. 

□ Look within the community. As Cary Griffin suggests 
on the audiotape, pull out your checkbook and look 
at the last 20 checks you wrote. That's where the 
market is. 

□ Work with the VR agency in your area to select an 
adult service provider who will help identify jobs and 
obtain training for the young person. 

□ Contact the employment commission within your 
state. This agency may go by various names, depend- 
ing on where you live, including: Employment Secu- 
rity, Job Service, or Workforce Incentive. This number 
is usually found under the Government listings in the 
telephone directory. 

□ Look in the help wanted section of the newspaper. 
This may seem incredibly obvious, but you'd be 
surprised how often it's overlooked as a resource. 



"This is not anything that couldn't 
happen anywhere. We got grant 
money to start the bakery... but an 
operation like this could start on a 
shoestring. It just takes somebody 
doing it." 



Jean Wood, 

Owner 

Wild Flour Bread Mill 
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"I had never worked with a 
handicapped person, and I 
have to say, it's been quite an 
experience working with Joe. 
I've progressed probably as 
much as he has . " 

Rex Olson, 
Joe's boss 



□ Be direct and go from one employer to another. Fill out 
an application form and leave it with the employer. 

□ If the student is studying at a community college or 
vocational school, take advantage of the job placement 
office. 

□ Look in the public library or City Hall. Bulletin boards 
often list job openings. 

□ Call your local Independent Living Center (ILC), if you 
have one. They often have leads on jobs or job clubs for 
individuals with disabilities. (To find out if there is an 
ILC in your area, contact the Independent Living Re- 
search Utilization Project, listed under "Organizations" 
on page 18 in this guide.) 

□ Get in touch with local advocacy, support, and disability 
groups. They may provide help or leads to jobs. 

□ Use the Internet to look for job listings. 

□ Remember that volunteering and internships can some- 
times lead to paid employment. Certainly, the experi- 
ence is good to list on a resume. 

□ Be creative and resourceful. It's possible to convince an 
employer to create a new job, as Cary Griffin on the tape 
did, or to modify an existing job so that the young 
person can do a piece of it. 

These are just a few ideas for how to approach the 

challenge of the job search. Jobs are out there, but you've 

got to look! 



Suggestions for Employers 



The scope of this guide does not allow us to go 
deeply into many issues that an employer needs to consider 
when hiring a person with a disability, but there are many 
resources written exclusively for employers and supervisors. 
We've listed a few in the resource section of this guide (see 
pages 16-17). Briefly, though, here are some basic sugges- 
tions employers, particularly direct supervisors, may find 
helpful when they work with young people with mental 
retardation, autism, or multiple disabilities. These are drawn 
from the National Transition Alliance's Employer Toolkit 
(Thuli & Hong, 1998): 



♦ Get to know the young person. Ask about career goals, 
preferences, and skills. 



♦ 



Learn more about the person's abilities. Knowing what 
the person can do well can lead to all kinds of benefits 
to the company and to the person. 
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♦ Learn more about the disability. For example, the 
person may have mental retardation. Find out more 
about how mental retardation affects learning and 
remembering. Information may come from a number 
of sources, including the school, the job coach or 
transition specialist, the young person's parents, the 
young person, or some of the national information 
sources we've listed in the resource section of this 
guide. Knowing more about the specific disability will 
help you be more comfortable with the individual 
and will increase your knowledge of supports avail- 
able to you and your new employee. (Be aware that, if 
you are interviewing the young person as a candidate 
for a job, the Americans with Disabilities Art prohib- 
its asking if he or she has a disability. After a job offer 
has been made, employers may discuss with the 
individual what accommodations would be helpful 
on the job.) 

♦ Help the "rookie" understand the workplace culture. 
Each workplace has its own set of rules, conventions, 
and expectations that are not obvious, particularly to 
a person with mental retardation or autism. He or she 
will need the employer's guidance in understanding 
rules and policies. 

♦ Introduce the young person to co-workers and sup- 
port co-workers with information and training about 
disability awareness. When new co-workers enter the 
workplace, they will need this support as well. (The 
same is true if the young person's supervisor changes. 
The new supervisor will need information about the 
young person, his or her abilities and disabilities, and 
any special arrangements or procedures that have 
been set up to support the youth in the job.) 

♦ Be clear with directions and instructions. Be concrete. 
Be patient. If the young adult is having trouble 
understanding or remembering what he or she is 
supposed to do, talk with the job coach (or transition 
specialist or parents) about providing needed support 
or additional training. 

♦ Provide written information about the job (e.g., 
specific duties, supervisor, schedule) and on any 
schedule changes, vacation dates, and information on 
company benefits and policies. This will give the 
young person something to refer to if he or she 
cannot remember what was shared verbally and will 
allow others (such as the family or the job coach) to 
provide assistance as needed. 



* If there's a problem with job 
performance, well approach [our 
workers with disabilities] the way 
we would approach any other 
employee, except maybe well be a 
little more clear, a little more gentle 
explaining..." 

Michael Beyer 

Employer 

Don Beyer Volvo 
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"The chefs themselves would take 
special time to demonstrate rather 
than have [Christian] read certain 
assignments, and then he'd have 
examinations where they'd read the 
questions to him verbally. And he 
did very well. He passed like any 
other student and got his two-year 
certificate in food prep, and started 
his job search. " 

Jim, 

Christian's father 



♦ If questions or concerns arise, discuss them with the 
employee directly, if appropriate, with the agency that 
connected this individual with you, or with the family. 
Everyone wants this job to be successful. They may have 
insights, suggestions, or contacts that can be of assis- 
tance. 

♦ Make reasonable accommodations, as appropriate to 
the young person's needs. These are discussed more 
fully below, because for many individuals with cognitive 
disabilities, accommodations can be a key to success on 
the job. 

Making Accommodations 

As any parent of a child with mental retardation or with 
autism knows, providing the right support to the individual 
is very important in helping the person learn and achieve. 
People with these disabilities typically: 

♦ learn more slowly than others, 

♦ need things to be very concrete and hands-on, 

♦ often have trouble with social skills, 

♦ like a routine and may have trouble adjusting if the 
routine is changed, 

♦ often don't see the consequences of actions they might 
take, and 

♦ may have trouble solving problems that arise. 

These aspects of mental retardation and autism can, 
and do, cause problems in the workplace. Because these 
young adults are entering a new world, and because they 
come to that new world with special needs, it is very helpful 
when employers understand the nature of their disability, as 
well as what types of accommodations can be made. Typical 
accommodations include: 

♦ modifying the work schedule — for example, allowing 
the worker to work fewer hours or take extra breaks, or 
giving him or her the same shift each day so that he or 
she can access public transportation; 

♦ altering how or when a job function is performed; 

♦ making the workplace accessible — for example, putting 
in ramps or lowering desks for individuals who use 
wheelchairs; 
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♦ acquiring or modifying equipment or devices — for 
example, a telecommunications device for the deaf or a 
low-vision reader for someone with a visual impair- 
ment; and 

♦ adjusting or modifying pre-employment test formats, 
training materials, or policies. 

Not all of these accommodations will be appropriate to 
every worker with mental retardation or with autism. It's 
important to decide which accommodations a person really 
needs. Employers can receive expert help in identifying and 
making accommodations from the President's Committee's 
Job Accommodation Network (JAN). JAN is listed in the 
resource section of this guide under "Organizations" (see 
page 18). According to the President's Committee on 
Employment of People with Disabilities, the number one 
request for reasonable accommodations by persons with 
disabilities is to have their employer and co-workers edu- 
cated about their disability (Thuli & Hong, 1998). 

Many employers are worried that making accommoda- 
tions will be costly. The Job Accommodation Network 
(JAN) reports that the majority (51%) of job accommoda- 
tions cost between $1 and $500, with the average cost being 
$200. Furthermore, "for every dollar an employer spends on 
a disability-related job accommodation, the company saves 
$34 (e.g., workers compensation and other insurance 
savings, training of new employees, increased productivity)" 
(President's Committee on Employment of People with 
Disabilities, 1997, p. 3). 

Providing Natural Support 

Just because individuals with disabilities are at work 
doesn't mean they are actually included in the culture there 
(Hagner, 1992). When support services are provided by an 
agency or individual external to the work site, other workers 
may get the impression that the employee with the disabil- 
ity is not really part of their workforce and needs some sort 
of professional assistance to function in their environment. 
When support can be provided naturally by internal supervi- 
sors or co-workers, then the worker with the disability is 
seen as a co-worker who simply needs some level of assis- 
tance. 

The natural supports that exist in the workplace (and in 
schools and in the community) can be powerful tools for 
training and including people with disabilities on the job. 
Natural supports are the very tools for learning and socializ- 
ing available to most people when they enter a new job — 
instruction by a supervisor or mentor, guidance from a co- 

15 



"One of the things that so 
important to emphasize is 
providing opportunities for 
people to dream, kids and 
families, and to build on their 
dreams. What is it that you 
want? What is it that you want 
for your son or daughter? Let's 
think about some of the ways we 
can help you to get there. Let's 
talk about what you're good at, 
let's talk about the kinds of 
things that work for you. Let's 
develop some action plans, some 
strategies to build on your 
dreams. [But] let's start off with 
saying, What's your dream?" 

Roz Slovic 
Project Coordinator 
Learning for a Lifetime; 
Postsecondary Technical 
Training Options for Students 
with Disabilities 
University of Oregon 
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worker, friendly exchanges in the lunchroom, 
feedback from a colleague on job performance. 
On the tape, )im Schoeller, Christian's father, 
described how such natural support — the assis- 
tance provided by the chefs — helped his son 
learn the basics of food preparation. Yet such 
support is often not provided to people with 
cognitive disabilities when they enter a job. 
Rather, a job coach may be their source of learn- 
ing. 

Using natural supports is becoming an 
important approach in successful employment 
for people with significant disabilities. (Several 
books and articles on natural supports are listed 
in the resources section of this guide.) Building 
upon what exists naturally in the workplace 
holds promise for long-term job retention. 
Among other things, those supports are within 
the workplace and therefore are readily and 
consistently available to the worker. 



Conclusion 

Having a significant cognitive disability such 
as mental retardation or autism presents special 
challenges to the young person looking for 
employment. These are challenges that can be 
addressed. With job supports provided tradition- 
ally by a job coach and with natural supports 
provided by co-workers and supervisors, young 
people with these disabilities all across the 
United States are using their skills and talents in 
the workplace. You have heard from just a few of 
them on the Student's Guide to Jobs tape and have 
seen how others have contributed to their suc- 
cess. 

NICHCY hopes that this guide, and its 
accompanying tape, will help you assist your 
special young person in walking into this new 
and exciting chapter of life. Good luck! 



References 



Association for Persons in Supported Employ- 
ment. (1996). What is supported employment ? 
Richmond, VA: Author. 

Hagner, D.C (1992). The social interactions 
and job supports of supported employees. In J. 
Nisbet (Ed.), Natural supports in school, at work, and 
in the community for people with severe disabilities 
(pp. 217-239). Baltimore, MD: Paul H. Brookes. 

Job Accommodation Network, (n.d.). Employ- 
ment tips [On-line]. Available: http:// 
www.jan.wvu.edu/english/emptips.htm 

PACER Center. (1998, February 5). Supported 
employment: An introduction. Minneapolis, MN: 
Author. 



President's Committee on Employment of 
People with Disabilities. (1993). Supported employ- 
ment. Washington, DC: Author. 

President's Committee on Employment of 
People with Disabilities. (1997, July). Basic facts. 
Washington, DC: Author. 

TATRA Project. (1996, Fall). Family network is 
important in job success of people with disabilities. 
Point of Departure, 2(2), 5. 

Thuli, K.J., & Hong, E. (1998). Employer toolkit. 
Washington, DC: National Transition Alliance for 
Youth with Disabilities, Academy for Educational 
Development. 



16 



'IICHCY: 1-800-695-0285 



14 



Technical Assistance Guide 3 





Self-determination and Self-advocacy 

Advocating Change Together; Inc. (1998). Tools 
for change [a series of modules; plus a videotape, for 
developing self-advocacy skills]. St. Paul, MN: 
Author. 

The Arc. (1992). 10 steps to independence: 
Promoting self-determination in the home. Arlington, 
TX: Author. 

The Arc. (annual). Directory of self-advocacy 
programs. Arlington, TX: Author. 

Field, S., & Hoffman, A. (1996). Steps to self- 
determination: A curriculum to help adolescents learn 
to achieve their goals. Reston, VA: Council for 
Exceptional Children. 

Field, S., Hoffman, A., & Spezia, S. (1998). Self- 
determination strategies for adolescents in transition. 
Austin, TX: Pro- Ed. 

Field, S., Martin, ]., Miller, B., Ward, M., & 
Wehmeyer, M. (1997). A practical guide for teaching 
self-determination. Reston, VA: Council for Excep- 
tional Children. 

New Jersey Partnership for Transition from 
School to Adult Life for Youth with Disabilities. 
(1995). It's your life: Live it to the max. Trenton, NJ: 
Author. 

Powers, L.E., Singer, G.H.S., & Sowers, J. (Eds.). 
(1996). On the road to autonomy: Promoting self- 
competence in children and youth with disabilities. 
Baltimore, MD: Paul H. Brookes. 

Sands, D.J., & Wehmeyer, M.L. (Eds.). (1996). 
Self-determination across the life span: Independence 
and choice for people with disabilities. Baltimore, MD: 
Paul H. Brookes. 

Self-advocacy: Freedom, equality, and justice for 
all. (1996). Cicero, NY: Program Development 
Associates. [Includes a video, facilitators guide, 
workbooks, overheads, and other materials.] 

Wehmeyer, M.L., Agran, M., & Hughes, C. 
(1997). Teaching self-determination to students with 
disabilities: Basic skills for successful transition. 
Baltimore, MD: Paul H. Brookes. 

Wehmeyer, M.L., & West, M. (1995, October). 
Self-determination [Special issue]. Journal of Voca- 
tional Rehabilitation, 5(4). 



Transition Planning and Employment 

Clark, G.M. (1998). Assessment for transition 
planning: A guide for special education teachers and 
related service personnel. Austin, TX: Pro-Ed. 

Elksnin, N., & Elksnin, L.K. (1998). Teaching 
occupational social skills. Austin, TX: Pro-Ed. 

Evers, R.B., & Elksnin, N. (1998). Working with 
students with disabilities in vocational-technical 
settings. Austin, TX: Pro-Ed. 

Fabian, E.S., Luecking, R.G., &Tilson, G.P. 
(1994). A working relationship: The job development 
specialist's guide to successful partnerships with busi- 
ness. Baltimore, MD: Paul H. Brookes. 

Halpem, A.S., Herr, C.M., Wolf, N.K., Doren, 

B., Johnson, M.D., & Lawson, J.D. (1997). Next 
S.T.E.P.: Student transition and educational planning. 
Austin, TX: Pro-Ed. 

Katsiyannia, A., deFur, S., & Conderman, G. 
(1998, Spring). Transition services — Systems 
change for youth with disabilities? A review of state 
practices. Journal of Special Education, 32(1), 55-61. 



Obtaining the Resources 
that Interest You 
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The publishers name generally appears in the 
final position in the citation. To illustrate, the 
publishers name appears in bold in the ex- 
ample below. 

Callahan, M.J., & Gamer, J.B. (1997). Keys 
to the workplace: Skills and supports for people with 
disabilities. Baltimore, MD: Paul H. Brookes. 

If you see the word "Author" in that final 
position instead of a publishers name, the 
publishers and the author are one and the 
same. Look at the authors name (it will be the 
very first thing listed in the citation), find this 
name in the listing of publishers at the end of 
this guide, and use the contact information 
provided. 
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Videos for Employers and Students 

Appearances count: Grooming and hygiene video 
[13 minutes]. Available from Program Develop- 
ment Associates. 

Everybody wins! Tips for supervising the employee 
with mental retardation [11 minute video]. Available 
from the Arc. 

Everyone can work: A look at successes in supported 
employment [55 minute video]. Available from Paul 
H. Brookes. 

It's all part of the job: Social skills for success at 
work [21 minutes]. Available from Paul H. Brookes. 

Natural supports [15-30 minute video]. Available 
from Program Development Associates. 

The road you take is yours [19 minute video]. 
Available from Paul H. Brookes. 

Work series. [Six videos that talk about "the 10 
ways..." to accomplish various things on the job, 
such as not get fired, not irritate the boss or co- 
workers, not get hurt, stay employed, get a promo- 
tion, and so on.] Available from James Stanfield. 

Working I: Attitudes and habits. [7 motivational 
videos]. Available from James Stanfield. 

Working II. [2 videos: (1) interactions with the 
supervisor; and (2) interactions with co-workers]. 
Available from James Stanfield. 

Working III: Getting your foot in the door. [3 
videos: (1) appearance; (2) the front office; and (3) 
the boss.] Available from James Stanfield. 

Working with pride: A video about the Rehabilita- 
tion Act [17 minutes]. Available from PACER 
Center. 




Technical Assistance Guide 3 



NICHCY: 1-800-695-0285 



Organizations 



Organizations Providing Information on 
Transition and/or Employment 

Association for Persons in Supported Employment 
1627 Monument Avenue, Richmond, VA 23220. 
Telephone: (804) 278-9187. E-mail: apse@apse.org 
Web: www.apse.org 

Goodwill Industries International, 9200 Rockville 
Pike, Bethesda, MD 20814. Telephone: (301) 530-6500; 
(301) 530-9759 (TTY). Web: www.goodwill.org 

Independent Living Research Utilization Project, 
Institute for Rehabilitation and Research, 2323 South 
Sheppard, Suite 1000, Houston, TX 77019. Telephone: 
(713) 520-0232; (713) 520-5136 (TTY). 

E-mail: ilru@ilru.org Web: http://www.ilru.org 

Job Accommodation Network, see President's 
Committee's Job Accommodation Network, below. 

Marriott Foundation for People with Disabilities, 
1010 Vermont Avenue, Suite 817, Washington, DC 
20005. Telephone: (202) 628-0239; (202) 628-0311 
(TTY). 

National Alliance of Business, 1201 New York Avenue 
N.W., Suite 700, Washington, DC 20005-3917. 
Telephone: (800) 787-2848; (202) 289-2888. 

E-mail: info@nab.com Web: www.nab.com 

National Employer Leadership Council, 1201 New 
York Avenue N.W., Suite 700, Washington, DC 20005. 
Telephone: (800) 360-6352. Web: www.nelc.org 

National School-to-Work Learning and Information 
Center, 400 Virginia Avenue, Room 210, Washington, 
DC 20024. Telephone: 1-800-251-7236. 

E-mail: stw-lc@ed.gov Web: www.stw.ed.gov/ 

National Transition Alliance for Youth with 
Disabilities, Transition Research Institute at Illinois, 
University of Illinois, 113 Children's Research Center, 
51 Gerty Drive, Champaign, IL 61820. Telephone: 

(217) 333-2325. E-mail: nta@aed.org 
Web: www.dssc.org/nta 

National Transition Network, University of Minne- 
sota, Pattee Hall, 150 Pillsbury Drive S.E., Minneapo- 
lis, MN 55455. Telephone: (612) 624-2079. 

Web: www.ici.coled.umn.edu/ntn 

NISH, 2235 Cedar Lane, Vienna, VA 22182. 

Telelphone: (703) 560-6800. Web: www.nish.org 

PACER Center, 4826 Chicago Avenue South, Minne- 
apolis, MN 55417. Telephone: 1-888-248-0822; (612) 
827-2966; (612) 827-7770 (TTY). Web: www.pacer.org 
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President's Committee's Job Accommodation 
Network, 918 Chestnut Ridge Road, PO. Box 6080, 
Morgantown, WV 26506-6080. Telephone: 1-800-526- 
7234 (V/TTY). E-mail: jan@jan.icdi.wvu.edu 
Web: janweb.icdi.wvu.edu 

President's Committee on Employment of People 
with Disabilities, 1331 F Street N.W., Suite 300, 
Washington, DC 20004. Telephone: (202) 376-6200; 
(202) 376-6205 (TTY). E-mail: info@pcepd.gov 
Web: www.pcepd.gov 

Regional Disability and Business Technical Assis- 
tance Centers. Telephone: 1-800-949-4232 (V/TTY). 

Rehabilitation RTC on Improving Supported Em- 
ployment, 1314 West Main Street, PO Box 842011, 
Richmond, VA 23284-2011. Telephone: (804) 828- 
1851; (804) 828-2494 (TTY). Web: www.vcu.edu/ 
rrtcweb/ 

TATRA (Technical Assistance on Transition and the 
Rehabilitation Act) Project, c/o PACER Center, 4826 
Chicago Avenue South, Minneapolis, MN 55417. 
Telephone: (612) 827-2966 (V/TTY). 

Web: www.pacer.org 

Disability-specific Information Providers 

American Association on Mental Retardation, 444 N. 
Capitol Street N.W., Suite 846, Washington, DC 20001. 
Telephone: 1-800-424-3688 (outside DC); (202) 387- 
1968. Web: www.aamr.org 

Autism Society of America, 7910 Woodmont Avenue, 
Suite 300, Bethesda, MD 20814-3015. Telephone: 
1-800-328-8476. Web: www.autism-society.org 

The Arc (formerly the Association for Retarded Citi- 
zens of the U.S.), 500 E. Border Street, Suite 300, 
Arlington, TX 76010. Telephone: 1-800-433-5255; 

(817) 261-6003; (817) 277-0553 (TTY). 

Web: thearc.org/welcome.html 

National Down Syndrome Congress, 1605 Chantilly 
Drive, Suite 250, Atlanta, GA 30324. Telephone: 1-800- 
232-6372; (404) 633-1555. 

E-mail: ndsc@charitiesusa.com 
Web: www.carol.net/~ndsc 

National Down Syndrome Society, 666 Broadway, 8th 
Floor, New York, NY 10012-2317. Telephone: 1-800- 
221-4602; (212) 460-9330. E-mail: info@ndss.org 
Web: http://ndss.org 

TASH (formerly the Association for Persons with 
Severe Handicaps), 29 W. Susquehanna Avenue, Suite 
210, Baltimore, MD 21204. Telephone: (410) 828-8274; 
(410) 828-1306 (TTY). E-mail: info@tash.org 
Web: www.tash.org 
20 
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List of Publishers 



Advocating Change Together, Inc., 1821 University 
Avenue, Suite 303, St. Paul, MN 55104. Telephone: 
(651) 641-0297. 

American Association on Mental Retardation, 
Publications Order Center, PO. Box 25, Annapolis 
Junction, MD 20701. Telephone: (301) 604-1340. 
Web: www.aamr.org 

The Arc (formerly the Association for Retarded 
Citizens of the U.S.), 500 E. Border Street, Suite 300, 
Arlington, TX 76010. Telephone: 1-800-433-5255; 
(817) 261-6003; (817) 277-0553 (TTY). 

Web: thearc.org/welcome.html 

Association for Persons in Supported Employment, 
1627 Monument Avenue, Richmond, VA 23220. 
Telephone: (804) 278-9187. Web: www.apse.org 

Blackwell Publishers, PO. Box 20, Williston, VT 
05495. Telephone: 1-800-216-2522. 

Brookline, PO. Box 1047, Cambridge, MA 02238. 
Telephone: 1-800-666-2665; (617) 868-0360. 

Brooks/Cole, ITP Distribution Center, PO. Box 6904, 
Florence, KY 41022. Telephone: 1-800-842-3636. 

Web: www.brookscole.com/default.html 

Council for Exceptional Children, 1920 Association 
Drive, Reston, VA 20191-1589. Telephone: 1-888-232- 
7733; (703) 620-3660. 

Crisp Publications, 1200 Hamilton Court, Menlo 
Park, CA 94025. Telephone: 1-800-442-7477. Web: 
http://crisp-pub.com/ 

Irwin Professional Publishing, contact McGraw-Hill, 
860 Taylor Station Road, Blacklick, OH 43004. Tele- 
phone: 1-800-262-4729. 

James Stanfield Publishing, PO. Box 41058, Santa 
Barbara, CA 93140. Telephone: 1-800-421-6534. 

Job Accommodation Network, see President's 
Committee's Job Accommodation Network. 

National Transition Alliance for Youth with 
Disabilities, Academy for Educational Development, 
1825 Connecticut Avenue N.W., Washington, DC 
20009. Telephone: (202) 884-8183. 

E-mail: nta@aed.org Web: www.dssc.org/nta 



National Transition Network, University of Minne- 
sota, 110 Pattee Hall, 150 Pillsbury Drive S.E., Minne- 
apolis, MN 55455. Telephone: (612) 624-2079. 

Web: www.ici.coled.umn.edu/ntn 

New Jersey Partnership for Transition from School 
to Adult Life for Youth with Disabilities: Contact 
New Jersey Department of Education Distribution 
Services, Office of Special Education Programs, CN- 
500, Trenton, NJ 08625-0500. Telephone: (609) 984- 
0905. 

PACER Center, 4826 Chicago Avenue South, Minne- 
apolis, MN 55417. Telephone: (612) 827-2966 (V/ 
TTY). Web: www.pacer.org 

Paul H. Brookes, PO. Box 10624, Baltimore, MD 
21285-0624. Telephone: 1-800-638-3775. 

President's Committee's Job Accommodation 
Network, 918 Chestnut Ridge Road, PO. Box 6080, 
Morgantown, WV 26506-6080. Telephone: 1-800-526- 
7234 (V/TTY). Web: http://janweb.icdi.wvu.edu 

President's Committee on Employment of People 
with Disabilities, 1331 F Street N.W., 3rd Floor, 
Washington, DC 20004. Telephone: (202) 376-6200; 
(202) 376-6205 (TTY). URL: www.pcepd.gov 

Pro-Ed, 8700 Shoal Creek Boulevard, Austin, TX 
78757. Telephone: 1-800-897-3202; (512) 451-3246. 

Program Development Associates, PO. Box 2038, 
Syracuse, NY 13220-2038. Telephone: 1-800-543-2119. 

Sopris West, 1140 Boston Avenue, Longmont, CO 
80501. Telephone: 1-800-547-6747; (303) 651-2829. 

TATRA Project, c/o PACER Center, 4826 Chicago 
Avenue South, Minneapolis, MN 55417. Telephone: 
(612) 827-2966 (V/TTY). Web: www.pacer.org 

Training Resource Network, PO. Box 439, St. August- 
ine, FL 32085-0439. Telephone: (904) 823-9800. 

URL: www.tm.inc.com 
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This guide is part of NICHCY's Technical Assistance Guide series. NICHCY also disseminates other 
materials and can respond to individual requests for information. For further information or assis- 
tance, or to receive a NICHCY Publications Catalog, contact NICHCY, P.O. Box 1492, Washington, DC 
20013. Telephone: 1-800-695-0285 (Voice/TTY) and (202) 884-8200 (Voice/TTY). You can e-mail us 
(nichcy@aed.org) or visit our Web site (www.nichcy.org), where you will find all of our publications. 

NICHCY thanks our Project Officer, Dr. Peggy Cvach, at the Office of Special Education Programs, 
U.S. Department of Education. We would also like to express our deep appreciation to Alyne Ellis, 
who produced the audiotape portion of this guide package, and to the individuals who shared their 
insights about and experiences with employment and who allowed their remarks to be taperecorded! 

NICHCY would also like to express its appreciation to the reviewers who read this publication in its 
draft form and who shared many valuable insights and suggestions with us. Specifically, we thank: 
Deborah Leuchovius and Jane Johnson, Technical Assistance on Transition and the Rehabilitation Act 
(TATRA) Project; Cathy Urbain, PACER Center; Esther Hong, National Alliance of Business; and 
Richard Home, Director, National Transition Alliance/ Academy for Educational Development. 

NICHCY Director Producer, Audiocassette Program Editor/Author 

Suzanne Ripley Alyne Ellis Lisa Kiipper 

This information is copyright free. Readers are encouraged to copy and share it, but please credit the 
National Information Center for Children and Youth with Disabilities (NICHCY). Please share your 
ideas and feedback with our staff by writing to the Editor. 



NICHCY 



National Information Center 
for Children and Youth with Disabilities 
P.O. Box 1492 
Washington, DC 20013 
(800) 695-0285 (V/TIY) 

(202) 884-8200 (V/TTY) 

E-mail: nichcy@aed.org 
Web: http://www.nichcy.org 
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Publication of this document is made possible through Cooperative Agreements #H030A30003 and #H326N980002 
between the Academy for Educational Development and the Office of Special Education Programs of the U.S. Depart- 
ment of Education. The contents of this document do not necessarily reflect the views or policies of the Department 
of Education, nor does mention of trade names, commercial products, or organizations imply 
endorsement by the U.S. Government. 
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This Student's Guide package includes 
this printed booklet and an audiotape 
entitled A Student's Guide to fobs. A 
companion Technical Assistance Guide 
entitled Helping Students with Cognitive 
Disabilities Find and Keep a Job is available 
separately for families, teachers, 
transition specialists, and employers. 
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We send maps all around 
the world..." 



Where does Cory work? 

Cory works at the U.S. Geological 
Survey in the mail room. He 
works five days a week. 

What does he do? 

When people ask for maps of the 
United States for trips or school 
projects, Cory finds the right map 
and mails it to them. 

What does Cory say about 
working? 

He likes it! He has learned a lot of 
new skills. 
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Joe 




“Do you know rock and roll?" 



Where does Joe work? 

Joe works part-time at a drug store 
in Falls Church, Virginia. 

What does he do? 



Joe vacuums the floor and cleans 
the glass doors in the store. He 
also tears boxes apart. The store 
has to get rid of lots of boxes every 
day. Joe uses a special key to cut 
and tear the boxes apart. Then he 
folds them flat. 

What does Joe say about 
working? 

"Work make money. Put it in my 
bank account." 




2fc 



Rob 




"New releases, drama, 
comedy, adventure..." 



Where does Rob work? 

Rob works at a Blockbuster Video 
Store in Chantilly, Virginia. He 
has worked there 3 nights a week 
for the last 3 years. 

What does he do? 

Rob puts the videos back on the 
shelves. He puts almost 400 
videos back a night! He also 
cleans the shelves. 

What are Rob’s special skills? 

Rob has a great memory! He 
knows where all the movies go. 
His boss says, "He's just a great 
worker." 
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Martin 




"Martin feels he's making 
a positive contribution..." 



Where does Martin work? 

Martin works at the police station 
near his home on Acoma Pueblo 
in New Mexico. 

What does he do? 

Martin sweeps up and keeps the 
police station clean. 

What does Martin like about his 
job? 



Martin likes things to be neat and 
clean. He's proud to be working 
with the police and to make their 
station look good. 
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Christian 




'I do most of the lasagna work." 



Where does Christian work? 

Christian works 3 days a week at 
Lido's Restaurant in Minneapolis, 
Minnesota. 

What does he do? 

Christian is a cook's assistant. He 
gets the lasagna ready, puts dates 
on the pans, and puts the pans in 
the freezer. 

What are Christian’s special 
skills? 

Christian has always loved to 
cook. He finished a two-year 
college program in cooking. And 
now he cooks for a living! 
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Kathy 




"There are a whole bunch of 
people out In the world who need 
to get out and get a job... and be 
just as Independent as I am..." 



Where does Kathy work? 

Kathy works at a car dealership in 
Falls Church, Virginia. 

What does she do? 

Kathy works in the office. She puts 
papers neatly in files, keeps track 
of the inventory, works on the 
computer, answers the telephone, 
and does the paychecks. 

What are Kathy’s special skills? 

Kathy is very active and indepen- 
dent. She's worked hard to learn 
how to do something new every 
year. 
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James 




"I'm a very innovative guy." 



Where does James work? 

James works at the Wild Flour 
Bread Mill in Fairfax, Virginia. 

What does he do? 

James cuts up fruit such as 
apricots that are used in baking. 
He also grates zucchini that's used 
to make zucchini bread. 

What are James’s special skills? 

James is very careful with the 
sharp scissors he uses to cut up 
fruit. He likes to go out to the 
local offices and sell the bakery's 
food. 
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Elliott 




" Work, take a little time, 
don't make mistakes." 



Where does Elliott work? 

Elliott works at the Windflower 
Craft Store in Fairfax, Virginia. 

What does he do? 

Elliott cuts up material for the 
books the craft store makes. 

What are Elliott’s special skills? 

Elliott brings a lot of energy to his 
job. When he runs out of work, he 
says you have to ask for more. 



A Poem by a Windflower 
Craft Store Poet 



This poem and the poem you can hear 
on the tape were written 
by young men with autism, neither of 
whom speak aloud. These poems appear 
in this Student's Guide through the 
generosity of Windflower Craft Store. 



I Cried One Night 

by Rudin 

I cried one night 
when it was all dark outside. 
When no one heard 
and my mind 
played tag with the wind. 

Inside me is a small little voice 
that only I can hear 
or so I thought. 

Where are the words that others speak 
that I so want my mouth to say. 
Then on my arm a feather fell 
and I heard a nearby bird. 

I lifted up my head. 

My heart joined his 
and I was not afraid. 



The Student Guide series is a product of the 
National Information Center for Children 
and Youth with Disabilities (NICHCY). 
NICHCY also disseminates other materials 
and can respond to individual requests for 
information. 

NICHCY thanks our Project Officer, Dr. 
P e ggy Cvach, for her involvement in this 
publication. 

Project Director: Suzanne Ripley 

Editor/ Author: Lisa Kupper 

Producer, Audiotape: Alyne Ellis 
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Web site: www.nichcy.org 



All of NICHCY's materials 
are copyright free. 

Readers are encouraged to copy and share 
these materials, but please credit the 
National Information Center for Children 
and Youth with Disabilities (NICHCY). 
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